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DISCUSSION 
For ten years a vaccination administered with a needle has been a relatively 
simple way of preventing a lifetime in an iron lung, years of laboring with 
handicapped legs, even death . Methods of prevention and caution before the fact 
have been used since the time of Louis Pasteur. And yet, handicaps which do not 
reveal themselves physically, and are therefore more difficult to detect, are no less 
painful. Consider the child with an active and intelligent mind who is imprisoned in 
a body which cannot accurately relate to his environment because of a language 
disability. Detection and prevention in such cases is just as crucial for a normal 
well-adjusted life as is the Salk vaccination. Only recently have we begun to relate 
language problems to social problems. Research in this area indicates there is a high 
correlation between language difficulties and instances of delinquency. To 
elaborate, it has also been realized that many disabled readers are products of 
"culturally deprived" homes and that failure in early school years as a result of this 
deprivation tends to breed more failure and ultimate resignation. 
The limitations of culturally different youngsters appear in degree rather than 
type. It's the degree and amount of background experiences that makes the 
difference. These youngsters have their own culture; it is just different. They appear 
to have more limitations upon entering school. These culturally different students 
may be found in any town and in almost any school in this country. 
Culturally different youngsters come to school with a language and concepts of 
their own. However, they are limited in concepts necessary to understand school 
language. The words they use are not representative of school culture. Concepts are 
the first-hand experiences to which verbal labels are attached and the first-hand 
experiences of these children are significantly limited. For example, when the 
teacher reads, "He arose ... "the culturally different student may think to himself, 
"He is a rose." 
The language of the culturally different is frequently limited to the concrete 
and to commands. Their needs are fundamental and only these concrete and 
fundamental words are used. A culturally different child will use simple sentences. 
He's unable to think in a subordinate or coordinate way so his use of compound 
sentences is extremely limited. For instance, he can't say, "When my father comes 
home, he'll play ball with me." This is out of his realm. Father may not come home 
at all and it's unlikely he'll play ball if he does. 
Often, the only way in which a culturally different child can have privacy in his 
environment is to "tune out" people and noises. Therefore, in class he may not pay 
attention. One of the major areas of instruction to be stressed with the culturally 
different should be listening. These children must be taught that out of all the 
hodge-podge of sounds there are specific sounds to listen to at specific times. 
Additionally, these children do not learn well by inductive teaching. They have 
been so overly controlled that they feel their ideas are not worthwhile. No one ever 
asks them anything at home. Thus, they will learn better in a deductive manner. 
The teacher cannot follow the process of discovery because these children won't try 
any ideas on their own. Following a great many oral language experiences, these 
youngsters may reach a point where they feel their ideas worthy. At that point they 
may then learn with inductive teaching. 
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Running throughout all the limitations of the culturally different is the 
overriding central theme-the impoverishment of personal experiences. Reading and 
interpreting words is impossible unless there is a background of experiences to bring 
to the printed page. These children need these experiences to build an adequate 
vocabulary. They can build a stock of words from pictures, but the vocabulary of 
thought is more important. To enable a child to manipulate ideas and relationships, 
instruction might start with positional words such as between, before, after, on, 
over, left, right, etc. 
Also, the importance of words themselves must be stressed. First grade 
youngsters often are not aware they are speaking with words. They speak with 
utterances. To elaborate, a first grade youngster may say "mungryetset" meaning 
"I'm hungry; let's eat." It's no wonder these students have a problem in learning to 
read. 
Perhaps, therefore, prevention is the most important consideration in relation 
to this problem. Recognizing that thirty percent of all high school teenagers are 
disabled readers has caused educators to search for effective preventive measures in 
earnest. However, colleges and universities cannot train a sufficient number of 
specialists for learning problems (remedial reading etc.) to control, much less to 
cure, the problems. Since a definite "cure" has been ruled out for the present, 
teachers have back-tracked and have begun to urge parents to share the 
responsibility of preventing learning disabilities. 
The total responsibility for learning processes in any individual cannot be 
placed solely with the school. Parents can help. There are specific steps to be taken. 
First, a rapport between the parent and teacher must be established to avoid 
feelings of inferiority and insecurity on the part of the parent, and to help 
construct guidelines by which the parent and teacher can work together. Then, the 
parent must be made aware of causative factors of learning disabilities which may 
arise in the home. For example, part of the problem may be due to the child's lack 
of opportunity to express himself and practice oral language. The problem may be 
that the child spends too much time on the intake of language (as in front of 
television or in a classroom) and not enough time in output. He needs a chance to 
synthesize and organize ideas about what he is learning. Now, the newly alerted 
parent can help to prevent these disabilities by means of encouraging the child to 
exercise his abilities. The child should be encouraged to talk about his 
neighborhood and daily activities; he should be asked to relate events and answer 
questions to help him organize; and he should be given the responsibility of relaying 
messages so that he understands the need for accurate relation. The role of the 
teacher becomes important here, in that, she must encourage the child to select the 
language enabling best commu·nication for his situation. She must understand that 
many times the language the child employs at home is different from the one he 
learns in the text. 
Next, parents and teachers alike must be aware of the importance of giving a 
child concrete experiences on which to base his learning. Often problems can 
develop for a child because others have taken his understanding for granted. Words 
as elementary as "orange, car and telephone" can prove to be sources of confusion 
unless explained properly. Along this same line, the teacher should urge the parents 
to introduce lots of pictorial material (books, puzzles, etc.). Often a verbal 
difficulty can be traced to a perceptual problem. 
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Finally, of course, the parents should be certain that there are no basic physical 
problems. Examinations of eyes, ears, etc. should be made. And, of course, healthy 
sleeping and eating habits are not to be overlooked. 
All of the above has a bearing on success in reading and language arts 
instruction. The following articles may provide more food for thought for those 
educators hungry enough for information to help solve the problems of the 
culturally different in the areas of reading and language arts. 
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